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Handwniting Progression (EYFS-Y6)

(R) Form Lower Case (Y1)Form Cursive Letters (Y1-2) Learn Horizontal
and Capital Letters (lead in) and Diagonal joins

Build stamina and
fluency through regular
and repeated practice.

(N) Precursive Patterns

(OO 6J I = +J 2/ \N\X |
/\f\rmqu /W\rl_n_nJ
QQQZSUZS’MJ LCCLC * *|

(ﬂdgg%gﬁ_gq) (b.hkmnp.r) | (N‘J\N“MJZ)

Diagonal Joinst as by o dyes g Lk bmunups g sty g Horigonal, Joinst o, r w wr

Exped'ﬂhom
EYFS: Dai.lg/ /KSI: 3 x;weekbé//LKSZ: 2-3 wweekbé/UKSZ: a&needed/pﬂ\mdw{duols




We're teaching every
child to read with

Little Wandle Letters
and Sounds Revised

A complete SSP validated by
the Department for Education
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Decode/Building Fluency/Comprehension ‘

o ‘Grow the code’ used to support spelling
into lower Key Stage 2 and, beyond.

o Continued group and/or I:l support inv Year 2 and Year 3 for those not meeting the expected,
standard, irv their Phonics Screening Check.




Spellingishedi\y

The teaching of discreet; phonics underpins our spelling curriculum during EYFS and, info- Key Stage 1.
FMWM@@O&WNOMCWWMOWMWMWWSMSM
Irv spelling lessons and ab home children explore;

¢ The origins of words; which carv lead to- certairy patterns of spelling. (Orthology)
e Words, parts of words; their meanings and hour this affects spelling, such, as roob formations,
prefixes ands suffires. (Morphology)
e Hour English, language has borrowed, and, integrated, words and, spellings from a range of
languages. (Etymology)
Children receise an indinidual log i ab the start of the, newr academic year with which they can access
weekly spelling lists and, fast paced, fur online games and: actiities which, can be, accessed in school
and, ab home with, your childs individual og, i, gissen to them

CMWWWWMMW&wWMMW@m,MM
national leader boards.




The
Literary . . "
Curriculum Reudmg/ into \/Vr\bmg/

The "Teachy Throughy ar Texti Sequence of Leaming

Thematic Engaging Embedded Embedded
link Starting Point Comprehension Grammar

Links are made through s Dramatic conventions provide Reading comprehension Explicit grammar skills for
themes and conventions resonance & create a hook explicitly embedded through writing taught in context to be
within significant literature with the book prediction and inference applied purposefully

Spelling &
Vocabulary

Purpose &

Audience S

Language
Explicit spelling skills are
explored and linked to
vocabulary acquisition

Distinct shorter & longer
writing opportunities rather
than genre-led

Literary language explicitly
taught and applied in writing

We use the Literary Curriculum “Teach Through a Text! approachs to- ensure that there is ar consistent,
childrerv irv as literary world; creating strong lemels of engagement to- provide meaningful and, authentic
encounter o wide-range of significant, authors and, a variety of fictiony non-fiction and, poetry.




The
Literary
Curriculum

For Primary Schools

The Literary Curriculum Year 5 Curriculum Map

A Planning Sequence for
Rain Player
by David Wisniewski

Recommended Age: 6

kor Coverage: Hizey (61 the

The
Literary
Curriculum

|H01‘{ CROSS English Unit Overview
& ALL SAINTS
RC PRIMARY Year Group:

Teacher: '

Text: Rerin Blayer by Wisniewski

Duration: 15 sessions, 3 weeks

Main Outcome: Analytico! ot The Maya

Outcomes: INSTTUCTions, POSTer, MISSiNg SCene, diary, newspaper, debote

game of i trmed Chikiren 95 60 1 Use 14 nformatio

Coverage from National Curriculum 2014; Roadi

Word Resding
ol thelr e

gy

Reading Comprehersion
anct etymeogy

Is/Resources for Hook'
x copies of
« Imogesof
temples

Unit Resources Children working below age related i Additional i tneeded

« Elkan strategies e.g. topic web,
veeabulary web/werd bank etc
Letter Formation Chart
Peneil Grip
Coloured ovevlay/paper
WAGOLL (for fanguage and
fayout)

WABOLL (to up level]
Writing Frame

na/Phonic Mats
Adult Support g.g guided writing
Working wall

Tdren working above sge related Tor stretch and chall

Focus on accuracy

« Embedding the use of a language
or loyout feature, use of
tion, vocabulary or tTaught
ng hwberies : . s [ feature.
(S pesnc) Aol - " g from different viewpoints
Adult Support g.g,guided writing
te develop a specific objective

o Teachers selech texts from age related Year Group Curriculum Maps
o DM@W@Wmmwmwo}WNMCuMMMEW
and ensure: a consistent approachs across the school embedding grammar, spelling and,

needs.




The

Literary Reading into- Writing,

Curriculum

For Primary Schools Ow\ Cl T | | . |

ensure childrer are fully immersed, in the text and, demonstrate high lemels of engagement; irv learning,

Activating inference Emotions graph Grammar splats
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Bubbles of speech

Role on the wall Jigsaw feelings Shades of meaning

[ ol

To access our complete classroom toolkits wisit; https:/literarycunniculumuco.uk/classroom-toolkit/



https://literarycurriculum.co.uk/classroom-toolkit/

Assessments of Whiting

OW.A}@ Marking Codes in English (introduced as appropriate)
o Live marking, analysing and improsing work during Y Meb objective on agreed. success criterics

v Exceeded enpectation or applied previous knouwledge
the lesson enabling the teacher to- example, model, sp Commen exception words and known spelling patiemns,
(Corrections inv green, pery and, spelling, practiced x 3 Masimum, 5)

and, discuss leaming intentions. with indisidual pupils P uctuction ab oxpected ol taught

or modelled tothe. whole class collectively using eyt

I as @ \A . , [Cow‘ectuwmp&ruonmun:;doith&boﬁomqpﬂwpag&]
C I I M ' . ¢ ' | I ’Unatl I (Practice highlighted, letters in Handuwriting/English, book)
é Neur paragraphs needed: (Childrens may identify in green where
deH'lsed S b(]ect paragraph is needed)
(For\almo{\ . f Re read to- check b makes sense
Peered Marking and, Self Assessment; where pupils, Teacher support, giveny (Top Right)
Teaching ossistant support given, (Top Righty)

guided by teacher modelling, spend, time editing and, Verbal, feedback: givery during on ofter the lesson

reamising their work to- ar gisery eritenicu Verbal feedhack need during MAD Time.




Assessments of Whiting

A tOOUQLt/QSS@SSXYIBﬂt lﬂddﬁl", used,(ﬁo{\ Writer’s Toolkit/Assessment Ladder |

LO: To write a letter in role as the Lonely Beast

assessmenty oaC extended pleces oaC wmhng; v I can use correct language and layout of a letter.

| can write in the 1 Person.

based, on the success criteria for outcomes of | can include writers voice €.g. thoughts, feelings, emotions efc.
| have used conjunctions to join ideas in a sentence.

| have read my work to a peer to check it makes sense.

U'IE’/ genre/ | could improve my work by. .

Criterias may, focus on audience and purpose,
language and layyouts or- spelling, grammar
It may be differentiated for indiriduale or
It may be used, for peer and, teachers assessment; and enables children to reflect upory their own
work to edity and improve i before b is therv assessed by the teacher.




Celebrating Excellence and, Achiemement; i Writing,

Excellence and achiemement inv writing is celebrated, through:

. H'ug)m Qualj.bé/ Classroom Book Led, \/\/r\thngz DLSPlﬂJé/SA
« Proud Cloud Displays

. Pupil Reward Points (Sharing with, Parents) | POST

. Star of the Week, Certificates \ ‘
. Google Classroom (Proud Post)

o Twilter #hmsmglish

. Headteacher Awards




Reading comprehensiory strategies are taught: across the school through the use of V.IPER.S
questioning v all, shared, and, guided reading sessions. Shared/Guided reading may be taught iny small,
group and, whole class sessions and, takes place ab least three times per weeks V.IPER.S is arv
acronym to- aids the children's recall of the six key, reading skills whichs they need to- demelop v order to

Vocabulary

Inference

Prediction

Explanation

Retrieaals

Sequence or Summarise

fferent on bypes and ol (icient ab applying reading hension o oo to
and, ideas.
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V.IPER.S Question Stems

hitps://wwwrliteracyshedplus.com/en-gh/browse/reading-vipers

Date:

LO: To demonstrate miy oomprehemsm oaﬂﬂrwt@xb big/ r\ejspondmg,’to V.IPER.S questioning,

VOCABULARY

To find and explain meaning
of words in context

V: What does the word
mean in this

sentence?
V: Find and copy a word
which means
V: What does this word or
phrase tell you about
V: Which words best
describes the
character/setting/mood etc?
V: Can you think of any other
words the author could have
used to describe this?
V: Why do you think the word
... is repeated in this section?
V: What do the words

suggest about the
character, setting and mood?
V: Which word tells you
that....?
V: Find one word in the text
which means
V: Find and highlight the word
that is closest in meaning

V: Find a word or phrase
which shows/suggests

INFERENCE

To make and justify
inferences using evidence
from the text.

I: Why was... feeling...?

I: Why did ...happen?

I; Why did ...say

I: What do you think the
author intended when they
wrote...?

I: How does ...make you
feel?

I: How do think the words...
make the reader feel?

I: How can you tell that...?
I: What impression of

do you get from...?

I: What was .... thinking
when...?

I: From whose point of view
is the story being told?

I: Why do you think ... chose
to...?

I: Do you think ...was
justified in ...?

PREDICT

To predict what might
happen from the details
given and implied

P: From the cover what do
you think this text is going
to be about?
P: What do you think will
happen next?
P: What is happening in

?

P: What do you think
happened before...?

P: What will happen
after...?

P: What do you think the
last paragraph suggests
will happen next?

P: What does this
paragraph suggest will
happen next? What makes
you think this?

P: What do you think... will
happen? Explain your
answer using evidence
from the text.

EXPLAIN

To explain how content is related and
contributes to the meaning; how meaning is
enhanced through choice of language; how
themes and patterns develop across the text
and information contributes to the overall
experience.

E: Who is your favourite character? Why?

E Why do you think the main character...?

E: Would you like to live in this setting? Why/why
not?

E: Is there anything you would change about this
story?

E: Do you like this text? What do you like about it?
E: Why is the text arranged in this way?

E: What structures has the author used? E: What
is the purpose of this text feature?

E: Is the use of effective?

E: The mood of the character changes throughout
the text. Find and copy the phrases which show
this.

E: What is the author’s point of view?

E: What affect does ..... have on the audience?
E: How does the author engage the reader here?
E: Which words and phrases did ... effectively?
E: Which section was the most interesting/exciting
part? How are these sections linked?

RETRIEVE
To retrieve and record
information and
identify key details.

R: Where....?
R: When ...?
R: What happened
when...?
: Why did ...happen?

: How many...?
: What happened
?

: How often...?

: Who had...?

:Who is...?

: Who did....?

: What happened
?

.. do?

SEQUENCE/SUMMARISE

To sequence the key events
in the text.
To summarise the main ideas from
more than one paragraph

S: Can you number these events 1-5
in the order that they happened?

S: What happened after

S: What was the first thing that
happened in the story?

S: Can you summarise in a sentence
the opening/middle/end of the story?
S: In what order do these chapter
headings come in the story?

S: Below are some summaries of
different paragraphs from the text,
number them to show the order in
which they appear in the text.

S: What is the main message of the
text?

S: Using information from the whole
text, identify which statements are
true.

S: Which of the following would be
the most suitable summary of the
whole text?

S: Which statement is the best
summary for the whole of page...

S: Look at the first two paragraphs.
Which sentence below best
describes the...



https://www.literacyshedplus.com/en-gb/browse/reading-vipers

V.IPER.S Examplﬁvsf of Queestion Lcyg,ou.t and, Presentation

P: Predict whats you think: o half-blood, might: be

E: “Looks I didn't want to- be a half blood:”Hour does the first sentence, of the story hook yous

R: How does the: author describe being o half blood?

V: Find: and, copy (page |) anv antonym for the word, jealousiy.

R: Howr old, is- Percy Jackson?

R: Where were the class going on their field, trip?

R: Ginve two reasons whiy Percy Jackson liked Mr Brunner's class?

R: Whats makes Grover anv easy target?

&mdowﬁunhwmmbbem'mbohmﬁ What kind, of behaniours do- yow think, would, lead;
E: Using envidence from the text; explainy hour yow knour Mrs Dodds did, not; like, Percy Jacksoru
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@E} Using Thirking Frames in, Englush@

DEFINING Whﬂb dO‘ HD{JJ "O’\.OU} ClbOU.tl.?

What woulds yow see, hear, smelly taste, touch at the ...7

Whab books/genres hare you read?

How many, nouns; adjectives, verbs, proper nouns ete do yow knous?
Hour maryy words end. in the suffiss .2

Hour many words. begin with the prefix..?

Describe o character, setting: objects concephs.

What adjective woulds you use to- describe a.

DESCRIBING

el Hous MANL SYNoNYMs cary gou,a&ndafo{\ the word...?
COMPARING CONTRASTING Compam UUO d’\m\ad,er\& v a/’tf/xb..

Comporehuoseﬁ;wg&o(ﬁa;stor\g,
CWWWMMWMWWO&CH\BWW

Compare a novel ands a, filmy version of o text

¢ Thinking Matters

Compare two poems orv the same theme,




CATEGORISING

':QE}:' Using Thinking Frames irv English @

SEQUENCING

What woulds you see, hear, smelly touch, taste ot the ...7

Sort these words into- adjectives; nouns, verbs and adwverbs or nouns into- common, proper; collective and,
abstract etc

- | Fmdexxomple&ojﬁword&begmnmgmﬂmth@pmﬁmAnm Auto, Pre, Bu

¥ Thinking Matters

Fmd,u)ord&bodesuib@ea&voaﬁth@s&..?

Create your owny story map for the, text we have read.

Plary your own storys.

Place the euents of .. iy chronologicals order

Create a sebs of sequential, instructions o hous to make, o .2

Organise arguments for and: against  statement; and elaborate

Break downy any object/inwention into- its primany ands secondary components eg. bike, frame; wheels efc
iy ordenr to- explain hous tb works using the, correch vocabulany

Reﬂactupoma;kﬂgzwenblm@stof\g&g. b}ebe}oreond/qﬁenwhoppm&and;}mdw&dﬂw@tosuppm\t
your ideas




CAUSE ERFECT

"¢ Thinking Matters

¢ Thirking Matters

Reflect onv as significant; ement irv the story,
Reflect on why o character mights be o certain way exg. hunger, poserty, lonely, etc
Reﬁ@mmwmwmwwmwﬂ\emm@w

Matc}uphmemes/word&thobmokethesomesound/onrhéme

Mat&vsimilwand;mfiap}\or\s
Maf&vsgnongm&and:antongm
Fmdw{dmwwsuppomkd&aboub@chm\adﬁp
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